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Steps to Implement the Seal of Biliteracy 

The Seal of Biliteracy is an award given by a school or school district in 
recognition of students who have studied and attained proficiency in two or 
more languages by high school graduation. The Seal of Biliteracy takes the 
form of a seal that appears on the transcript or diploma of the graduating 
senior and is a statement of accomplishment for future employers and for 
college admissions. In addition to the Seal of Biliteracy that marks attainment 
of high-level mastery or two or more languages, schools and districts are also 
instituting Bilingual Pathway Awards, recognizing significant steps towards 
developing biliteracy along a student’s trajectory from preschool into high 
school. 

The purposes for instituting the Seal of Biliteracy and the Pathways to 
Biliteracy Awards are numerous: 

● To encourage students to study languages 
● To certify attainment of biliteracy skills 
● To recognize the value of language diversity 
● To provide employers with a method of identifying people with 

language and biliteracy skills 
● To provide universities with a method to recognize and give credit to 

applicants for attainment of high level skills in multiple languages 
● To prepare students with 21st century skills that will benefit them in 

the labor market and the global society 
● To strengthen intergroup relationships and honor the multiple 

cultures and languages in a community. 

This document is intended for District/School Leaders responsible for 
implementing the Seal of Biliteracy Pilot.   There are five recommended 
steps to take towards implementing a Seal of Biliteracy pilot in programs, 
schools or districts: 
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I. Purpose(s) and Rationale 

How to communicate about the Pathway Awards and Seal of Biliteracy 
A first step towards implementing a Seal of Biliteracy or Pathway Awards is to 
clarify for your school, community, or district the purpose for giving the 
awards and to articulate the “frame” and rationale (see above examples 
of purpose) that will resonate in your community. In one community, the 
emphasis on 21st century skills and jobs may resonate most deeply. (For 
research data on employment advantages, go to 
http://sealofbiliteracy.org/research/valuebilingualismandsealbiliteracycalifornialabormarket)  In 
another, emphasizing learning respect for diversity and bringing students 
together across communities may be the most powerful rationale.  Bringing 
a student who can demonstrate the level of competency of an intermediate 
or advanced speaker of another language is also a powerful message. 

A PowerPoint Presentation describing the Seal of Biliteracy Pathway and 
Program Awards is an available tool on Google Drive that can be adapted for 
your community.  

● https://docs.google.com/presentation/d/14-v9HGX6I7cTipIWj6_9Vlb__t
s4Ulc5DtynVdPBiZ4/edit?usp=sharing 

The specific purposes and rationale lead to the creation of a school or 
district policy. It is important that a governing body (e.g., School Committee) 
creates the award through policy. This is what gives it the weight of a 
statement by the schooling system that the skills of bilingualism have value. 
It is this process that provides the opportunity for a community to articulate 
how and why language diversity is important. 

The process of creating the policy might begin with assembling a Working 
Group or Task Force of district staff, teachers of English Learners and World 
Language teachers to think through how the award might work in their 
community, and who potential supporters might be. The following policy 
actions are examples from school districts in California, the first state to 
implement the Seal of Biliteracy.  
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● In Anaheim Union High School District in southern California, a small 
working group drafted a policy statement tying the Seal of Biliteracy to 
a Board resolution for 21st century learning and to the district’s 
strategic plan for implementing 21st century education. The passage 
of policy establishing the award thus became part of a broader district 
commitment to education for the new century. 

● In San Francisco Unified School District the Board passed a resolution 
stating: “Our vision is to prepare students to become global citizens in 
multilingual/ multicultural world by providing every student the 
opportunity to graduate proficient in English and at least one other 
language through participation in a well articulated PreK-12 world 
language program.” 

● The Los Angeles Unified School District prefaced their policy 
establishing the Seal of Biliteracy with the following statement of 
purpose: “Biliteracy awards advance the district’s commitment that 
every student graduates prepared and equipped with the knowledge 
and skills to participate successfully in college, career, and a diverse 
21st century society. Additionally, the awards build upon the rich 
linguistic and cultural assets of the district and communicate that 
mastery of two or more languages is an important skill that is 
advantageous in an ever shrinking global society.” 

The process for communicating the purpose, rationale and awards with 
the community and the media can vary.  A district leader may adapt and use 
the Ppt presentation in Google Drive prepared by the Language Opportunity 
Coalition  

● https://docs.google.com/presentation/d/14-v9HGX6I7cTipIWj6_9Vlb__t
s4Ulc5DtynVdPBiZ4/edit?usp=sharing 

to explain the Seal of Biliteracy to Parents at School Open House events or 
PTA meetings, to the local School Committee, to District and School 
Leadership, and to groups of students to generate interest in striving for the 
Seal of Biliteracy Award.  The presentation to students should include a clear 
explanation of the commitment, planning, coursework, time, and ultimate 
competency that is involved to embark on the Pathway Awards.  Additionally, 
it is equally important to reach out to different forms of media, such as the 
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district/school mailings, newspapers, district/school website and local 
television, cable and radio stations.  Having students share their stories of 
success is also powerful. 

How can schools and districts pilot the Seal of Biliteracy 
The Seal of Biliteracy Workgroup has developed a Pathway Award specific for 
Massachusetts.  While legislation has not been enacted at this time, we 
encourage piloting the Seal of Biliteracy Awards in programs, schools and 
districts.  The data collected and lessons learned from the pilot will inform 
the development of future guidance to be develop when legislation is 
passed.  Schools and Districts willing to be part of the 2015-2016 Pilot should 
follow the following Pilot Implementation criteria: 

1. Agree to follow the required criteria for the specific awards 
2. Document the standardized assessment used for assessing English 

and the partner language 
3. Participate in training for Rubric for Portfolio (Rubric: ACTFL 

Performance Benchmarks and Guidelines and WIDA Can Do 
Descriptors and Performance Indicators) 

4. Contribute to developing grade level and grade span TARGETS 
○ Document the Achievement Standardized Scores, ACTFL 

Benchmarks and Guidelines/WIDA Can Do Descriptors and 
Performance Indicators by language, grade level, schooling 
experience, years in language program and ELL designation for 
individual students 

5. For Middle and High School, provide list of available or offered 
language courses with the proficiency level for the course 

6. Consider Applying for a Distinguished Program Award 
 
 

II. Pathway Awards 

A High School Seal of Biliteracy is awarded upon attainment of a high level of 
proficiency in two or more languages. In addition to the High School Seal, we 
recommend awards be provided for students along the path toward 
attainment. To encourage students to study languages and develop mastery 
in multiple languages, Pathway Awards are most powerful when bestowed at 
crucial points along the schooling journey where student attitudes about 
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bilingualism may be changing or where students may be facing choices 
about enrolling in programs and courses that can lead to biliteracy.  

Pathway awards are given in recognition of attainment of an age-appropriate 
level of skill in mastering two or more languages.  
 
 
 
 

Pathway Awards 

Elementary School Biliteracy Attainment Award Low-Intermediate Proficiency 

Middle School & 
High School 

Silver Seal Award Mid-Intermediate Proficiency 
 

High School Gold Seal Award High-Intermediate Proficiency 

High School & 
College 

Platinum Seal Award Low-Advanced Proficiency 
 

 
 
The ACTFL Can Do Statements describe the competencies, or what students 
can do for the different proficiency levels (intermediate through advanced 
levels of proficiency) of  the various Pathway Awards. (see Appendix: 
Competencies for Different Levels of Proficiencies)  Competencies include 
the following skills: interpersonal communication (spontaneous two way), 
interpretive communication (reading comprehension and listening 
comprehension of authentic resources), and presentational communication 
(both oral and written).  For many languages, including English, specific 
assessments exist and provide a valid and reliable means of measuring 
students’ language performance. (See Section IV Assessment of 
Competencies)  The evidence needs to evaluate students’ use of the 
language, not knowledge about the language.  
 
The National Seal of Biliteracy Approved Guidelines recommends that 
schools help students maintain a portfolio of their language performance, 
such as the LinguaFolio®, tracking improvement and progress toward the 
level required for the Seal of Biliteracy. (Source: Seal of Biliteracy Approved 
Guidelines March 2015)  Additionally, a portfolio with examples of language 
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performance of different language competencies is an appropriate 
alternative formative assessment in the following scenarios: 

● When standardized assessments do not exist for a specific language or 
● When teachers feel the assessment results do not represent a 

student’s true competency or 
● When standardized assessments are not designed to assess specific 

competency skills in a specific language.  
Some standardized assessments assess interpersonal communication skills 
but not interpretive communication skills such as reading comprehension. 
The  RIGBY only assesses oral reading and comprehension while the 
APRENDA only assess writing.   Standardized assessments are available in 
many world languages, but not all the languages that may be represented in 
your community.  
 

Evidence of Language Proficiency Required 
For many languages, including English, specific assessments exist and provide a valid and reliable 
means of measuring students’ language performance. The evidence needs to evaluate students’ use 
of the language, not knowledge about the language. We recommend that schools help students 
maintain a portfolio of their language performance, such as the LinguaFolio®, tracking improvement 
and progress toward the level required for the Seal of Biliteracy. 
Source: Seal of Biliteracy Approved Guidelines March 2015 

 
The following Pathway Awards are to be awarded to students from a variety 
of language learning programs, including programs not implemented in a 
school or district, e.g., an after school language program such as Greek 
school.  Speakers of other languages that may not be served by a language 
learning program in the school system should also be considered and 
searched out. 

● Biliteracy Attainment Award to students completing elementary 
school (Grade 5) enrolled in the following types of programs - Heritage, 
Foreign Language Immersion/One-Way Immersion, Two-Way Bilingual 
Immersion, Bilingual Developmental Bilingual Program and able to 
demonstrate a low intermediate proficiency level (or higher) in English 
and a language other than English. 
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● Silver Seal Award to students completing eighth grade enrolled in the 
following types of programs - Heritage, Foreign Language 
Immersion/One-Way Immersion, Two-Way Bilingual Immersion, 
Bilingual Developmental Bilingual Program and able to demonstrate a 
mid-intermediate proficiency level in English and a language other 
than English.  This award is also for students completing high school 
enrolled in the types of programs already mentioned as well as 
Traditional World Language Class/Course, Native Language Course for 
Native Language Speakers, and Study Abroad and able to demonstrate 
mid intermediate proficiency level in English and a language other 
than English. 

 
● Gold Seal Award to students completing high school enrolled in the 

following types of programs - Heritage, Foreign Language 
Immersion/One-Way Immersion, Two-Way Bilingual Immersion, 
Bilingual Developmental Bilingual Program, Traditional World 
Language Class/Course, Native Language Course for Native Language 
Speakers, and Study Abroad and able to demonstrate 
high-intermediate proficiency in English and a language other than 
English. 

 
● Platinum Seal Award to students completing high school enrolled in 

the following types of programs - Heritage, Foreign Language 
Immersion/One-Way Immersion, Two-Way Bilingual Immersion, 
Bilingual Developmental Bilingual Program, Traditional World 
Language Class/Course, Native Language Course for Native Language 
Speakers, and Study Abroad and able to demonstrate low-advanced 
proficiency level in English and a language other than English.  This 
award is also for students completing college who are able to 
demonstrate low advanced proficiency level in English and a language 
other than English.  

 
 

Program Types 
(See Appendix: Glossary of Programs) 
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Foreign Language/World Language Study 
Programs/Courses 

Dual Language Education (Immersion) 
Programs PreK - 12 

● FLES - Foreign Language in 
Elementary School  

● Traditional World Language Classes 
● Spanish (or native language) for 

Native Spanish (Native Language) 
Speakers 

● Study Abroad/Exchange Program 
● After School, Summer or Weekend 

Language Programs 
● FLEX - Foreign Language Experience 

● Two-Way Immersion (TWI) 
● One-Way, Heritage or Foreign 

Language Immersion (OWI 
● Developmental Bilingual 
● Transitional Bilingual Education (TBE) 

Programs  
● Newcomer Programs  

 

III. Criteria for Granting the Awards 

The criteria for the Pathway Awards of the Seal of Biliteracy have been 
defined as a standard statewide. Some districts have added to those criteria, 
strengthening recognition of additional aspects of biliteracy.  

Elementary School  

Biliteracy Attainment Award 

This award is designed to measure attainment of age-appropriate biliteracy 
at the low-intermediate level (or higher) of proficiency for students who have 
been in Immersion, Heritage, Foreign Language, Two-Way Bilingual 
Immersion, Dual Language, or maintenance bilingual programs.  

Criteria must include: 

● English: Proficient (or higher) on standardized state assessment 
o Assessment Instruments:  ACCESS, MCAS 

 
● Partner Language: Low-Intermediate (or higher) proficiency level on 

standardized assessment in a language other than English 
o  Assessment Instruments: SOPA, SOLOM, APRENDA, DRA, DWA, 

RIGBY 
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● Portfolio: Documentation of 3 – 5 benchmark pieces of classwork and 

projects of interpersonal communication (spontaneous two way), 
interpretive communication (reading and listening comprehension of 
authentic resources), and presentational communication.  The 
portfolio would be composed of at least three to five benchmark 
pieces of work including written and oral (digitized) in various 
representative topics. Samples must include the rubric.  The portfolio 
is reviewed and evaluated by the school.  (see Appendix: Portfolio 
Rubric) 

Optional Criteria: 

For ELLs, an additional criteria schools may want to consider is the student’s 
school attendance for 3 + years in their country of origin.  ELLs arriving after 
grade 1 or 2 to US Schools may not be familiar with the types of assessments 
common to American schooling, therefore evidence of language 
competencies for the proficiency level of the award may be more accurately 
demonstrated through the portfolio requirement.  Additionally, the fact that 
they have been in school in their country of origin makes them likely to be at 
an intermediate level of proficiency in their home language. 

In addition to the requirements outlined above, the Biliteracy Attainment 
Award could require students to complete several additional criteria that 
demonstrate actual use of two languages. These might include, for example: 

● Completion of a set number of hours of community service using 
primary language skills in service to the school or community and 
demonstrating the ability to use translation in social situations; 

● A written paper in two languages (translation) with a rubric score of 4 
or above at the 5th grade level; 

● A written essay on why bilingualism is important to them personally, to 
their community, and to the world; 

● Oral presentation about five careers where bilingualism is important 
and why and how bilingualism is a benefit in those careers; 
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● Reading logs signed by their teachers of ten books (at grade level) read 
independently in English and ten books (at grade level) read 
independently in a language other than English. 

 

Middle School 

Silver Seal of Biliteracy Award 

This award is designed to set a standard for high-level biliteracy attainment 
for students in a Two-Way, Heritage, Immersion, World Language, or Dual 
Language program. All students, English fluent and English Language 
Learners, are required to demonstrate evidence of language competencies 
for a mid-intermediate level of proficiency through the following 
performance standards: 

Criteria must include: 

● English: Proficient (or higher) on standardized state assessment  

o Assessment Instruments: ACCESS, MCAS 

● Partner Language: Mid-Intermediate (or higher) proficiency level on 
standardized assessment in a language other than English   

o Assessment Instruments: SOPA, SOLOM, APRENDA, DRA, DWA, 
RIGBY, APPL, STAMP 

● Portfolio: Documentation of 3 – 5 benchmark pieces of classwork and 
projects of interpersonal communication (spontaneous two way), 
interpretive communication (reading and listening comprehension of 
authentic resources), and presentational communication.  The 
portfolio would be composed of at least three to five benchmark 
pieces of work including written and oral (digitized) in various 
representative topics. Samples must include the rubric.  The portfolio 
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is reviewed and evaluated by the school.  (see Appendix: Rubric for 
Portfolio) 

 
Optional Criteria: 

For ELLs, an additional optional criteria schools may want to consider is the 
student’s school attendance for 5 + years in their country of origin.  ELLs 
arriving after in late elementary or middle school to US Schools may not be 
familiar with the types of assessments common to American schooling, 
therefore evidence of language competencies for the proficiency level of the 
award may be more accurately demonstrated through the portfolio 
requirement.  Additionally, the fact that they have been in school in their 
country of origin makes them likely to be at an intermediate level of 
proficiency in their home language. 

In addition to the requirements outlined above, the Middle School Silver Seal 
of Biliteracy Award could require students to complete several additional 
criteria that demonstrate actual use of two languages. These might include, 
for example: 

●  Completion of a set number of hours of community service using 
primary language skills in service to the school or community and 
demonstrating the ability to use translation in social situations; 

● Reading logs signed by their teachers of ten books (at grade level) read 
independently in English and ten books (at grade level) read 
independently in a language other than English. 

● A written paper in two languages (translation) with a rubric score of 4 
or above at the 5th grade level; 

● A written essay on why bilingualism is important to them personally, to 
their community, and to the world; 

● Oral presentation about five careers where bilingualism is important 
and why and how bilingualism is a benefit in those careers; 

● A personal response essay to having attended two cultural events 
from the second language/ culture they are studying. 
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High School  

Silver Seal of Biliteracy 

The Silver Seal of Biliteracy criteria certifies attainment of a high level of 
proficiency in two or more languages. The criteria demonstrating evidence of 
language competencies for a mid-intermediate level of proficiency includes: 
 
Required Criteria: 

● English: Proficient (or higher) on standardized state assessment  

o Assessment Instruments: ACCESS, MCAS 

● Partner Language: Mid-Intermediate proficiency level on standardized 
assessment in a language other than English   

o Assessment Instruments: AAPPL, STAMP, AP, IB, SAT II* - only for 
specific languages 

● Portfolio: Documentation of 3 – 5 benchmark pieces of classwork and 
projects of interpersonal communication, interpretive communication 
(listening and reading), and presentational communication (speaking 
and writing) if competency is not demonstrated in standardized 
assessment of partner language or if assessment does not represent 
student’s true competency.  (see Appendix: Rubric for Portfolio) 

*Please note that for SAT II, this assessment should only be used with languages 
for which no other assessment exists and in conjunction with a portfolio. 

Optional Criteria: 

For ELLs, an additional optional criteria schools may want to consider is the 
student’s school attendance for 5 + years in their country of origin.  ELLs 
arriving after middle school or early high school to US Schools may not be 
familiar with the types of assessments common to American schooling, 
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therefore evidence of language competencies for the proficiency level of the 
award may be more accurately demonstrated through the portfolio 
requirement.  Additionally, the fact that they have been in school in their 
country of origin makes them likely to be at an intermediate level of 
proficiency in their home language. 

Districts may elect to add additional criteria, such as use of biliteracy skills 
during community service activities, a district writing assessment and rubric 
(with a specified level of attainment), an oral interview or oral presentation 
assessment and rubric, use of the Linguafolio, or other district-developed 
performance criteria.   

 

Gold Seal of Biliteracy 

The Gold Seal of Biliteracy Criteria certifies attainment of a high level of 
proficiency in two or more languages. The criteria demonstrating evidence of 
language competencies for a high-intermediate level of proficiency includes: 

Required Criteria: 

● English: Proficient (or higher) on standardized state assessment  

o Assessment Instruments: ACCESS, MCAS 

● Partner Language: High-Intermediate proficiency level on standardized 
assessment in a language other than English   

o Assessment Instruments: AAPPL, STAMP, SAT II* - only for 
specific languages, AP, IB - only for specific languages 

● Portfolio: Documentation of 3 – 5 benchmark pieces of classwork and 
projects of interpersonal communication, interpretive communication 
(listening and reading), and presentational communication (speaking 
and writing) if competency is not demonstrated in standardized 
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assessment of partner language or if assessment does not represent 
student’s true competency.  (See Appendix: Rubric for Portfolio) 

*Please note that for SAT II, this assessment should only be used with languages 
for which no other assessment exists and in conjunction with a portfolio. 

Optional Criteria: 

Districts may elect to add additional criteria, such as use of biliteracy skills 
during community service activities, a district writing assessment and rubric 
(with a specified level of attainment), an oral interview or oral presentation 
assessment and rubric, use of the LinguaFolio, or other district-developed 
performance criteria. 

 Platinum Seal of Biliteracy 

The Platinum Seal of Biliteracy Criteria certifies attainment of a high level of 
proficiency in two or more languages. The criteria demonstrating evidence of 
language competencies for a low-advanced level of proficiency includes: 

Required Criteria: 

● English: Proficient (or higher) on standardized state assessment  

o Assessment Instruments: ACCESS, MCAS 

● Partner Language: Low-Advanced proficiency level on standardized 
assessment in a language other than English   

o Assessment Instruments: SOPA, SOLOM, APRENDA, DRA, DWA, 
RIGBY, AAPPL, STAMP, SAT II* - only for specific languages, AP, IB 

● Portfolio: Documentation of 3 – 5 benchmark pieces of classwork and 
projects of interpersonal communication, interpretive communication 
(listening and reading), and presentational communication (speaking 
and writing) if competency is not demonstrated in standardized 
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assessment of partner language or if assessment does not represent 
student’s true competency.  (see Appendix: Rubric for Portfolio) 

*Please note that for SAT II, this assessment should only be used with languages 
for which no other assessment exists and in conjunction with a portfolio.   

Optional Criteria:  

Districts may elect to add additional criteria, such as use of biliteracy skills 
during community service activities, a district writing assessment and rubric 
(with a specified level of attainment), an oral interview or oral presentation 
assessment and rubric, use of the LinguaFolio, or other district-developed 
performance criteria.   

 

 
Evidence of Language Proficiency Required 
For many languages, including English, specific assessments exist and provide a 
valid and reliable means of measuring students’ language performance. The 
evidence needs to evaluate students’ use of the language, not knowledge about 
the language. We recommend that schools help students maintain a portfolio of 
their language performance, such as the LinguaFolio®, tracking improvement 
and progress toward the level required for the Seal of Biliteracy. 
Source: Seal of Biliteracy Approved Guidelines March 2015 
 

 

 
College  
Platinum Seal of Biliteracy 

The Platinum Seal of Biliteracy Criteria certifies attainment of a high level of 
proficiency in two or more languages. The criteria demonstrating evidence of 
language competencies for a low-advanced level of proficiency. 
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IV. Assessment of Competencies  

Spanish Language Assessments for Dual Language Programs 
For a list of assessments, the grades they are designed for, the competencies 
they measure, and other information,  go to 
http://www.cal.org/twi/pdfs/spanish-language-assessments-for-dual-languag
e-programs-2014-update.pdf 
 

World Language Assessments  
Below are the types of language proficiency tests common in 
schools/programs in MA that will support students in meeting the Seal of 
Biliteracy language criteria. The check mark indicates that a test for the 
language selected is available.   Please note that for SAT II, this assessment 
should only be used with languages for which no other assessment exists 
and in conjunction with a portfolio.   

Language 
Proficiency 
Assessment 

Spanish Portuguese French German Italian Japanese Latin Mandarin Vietnamese Arabic 

Advanced 
Placement (AP)  

X  X X X X X X   

International 
Baccalaureate 
(IB)  

X X X      X  

Aventa Online 
Advanced 
Placement (AP) 
Courses  

X  X X       

Standards-based 
Measurement of 
Proficiency 
(STAMP)  

X  X   X  X  X 

ACTFL 
AAPPL*  

       X   

Aprenda* X          

SOPA X          

SOLOM           

DRA* X  X        

DWA* X          
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RIGBY* X          

Brigham 
Young 
University 
(R/L) 

       X   

American 
Council 

       X   

*ACTFL AAPPL Assessment of Performance toward Proficiency in Languages 
*Aprenda (TWI) written assessment  
*Developmental Reading Assessment (DRA) - oral reading, comprehension 
*Developmental Writing Assessment (DWA) 
*RIGBY (TWI) oral reading and comprehension assessment 

Note: This list will need periodic updates. 

 
English Language Assessments 

1. WIDA ACCESS – Attain Proficiency Level, Level 6 Reaching 
2. MCAS – Attain Proficiency Level 

 
LinguaFolio (Portfolio) 

LinguaFolio is a formative assessment tool that helps learners: 

·       Assess their language competencies 

·       Document their intercultural activities 

·       Become reflective and autonomous in their language learning 

Learners may be coming from a number of environments and programs including 

dual language, immersion, English as a Second Language, heritage language, and 

world language. Like an artist’s portfolio, LinguaFolio displays the learner’s 

competencies in a complete picture of language development and proficiency. 

● Training modules by FAYE ROLLINGS-CARTER · PROVIDED BY NCDPI IN 
COLLABORATION WITH NCSSFL 

● http://www.learnnc.org/lp/editions/linguafolio 
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V. Distinguished Program Awards 
Opportunities for schools to design language programs in their schools 
 

Multiple Paths to Multilingualism 

Foreign Language/World Language Study Programs Dual Language Immersion 
Programs 

K - 6 6 - 12 K -12 

Foreign Language in Elementary 
School (FLES) 

Traditional world language classes 
in middle and high school 

One Way Immersion/Foreign 
Language Immersion/Heritage 
Language Immersion 

Foreign Language Experience 
(FLEX) 

Spanish for Native Spanish 
Speakers 

Two Way Immersion* 

After school or weekend language 
programs  

Study Abroad Developmental Bilingual 

  Transitional Bilingual Education 

College 

Major or Minor in World Languages and Study Abroad 

*Note: TWI is also known as Two Way Bilingual and Two Way Dual Language. 

 
Distinguished Program Awards 

MABE/MATSOL  
(Application completed, portfolio submitted and award overseen by 
MABE/MATSOL, under consideration) 

● Pursuit of Becoming Bilingual Preschool Program Award 
● Exemplary Dual Language Program: TWI, OWI, Developmental 

Bilingual, or TBE Program, Grade K - 12 

MAFLA  
(Application completed, portfolio submitted and award overseen by MaFLA; 
under consideration) 

● MaFLA Exemplary Elementary Foreign Language Program, Grade K- 6 
(based on ACTFL Woodruff Award).  
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●  MaFLA Exemplary Foreign Language Program Award, Grade K- 12. 
(based on ACTFL Woodruff Award and Pennsylvania PEP Award).  

 

Criteria for Program Awards 

Pursuit of Becoming Bilingual Preschool Program Award 

● The preschool actively affirms the value of bilingualism (e.g., signs and 
posters are in multiple languages, children are routinely exposed to songs 
and phrases and chants in different languages, adults model speaking 
different languages) 

● The preschool staff educate parents about how to support dual language 
development (e.g., host workshops, provide written materials, and interact 
regularly with parents about raising bilingual children) 

● The preschool actively promotes rich oral language development in the 
child’s home language. 

● The preschool actively engages children in developing a love of books and 
print in more than one language 

 
Exemplary Dual Language Education Program and Exemplary Foreign 
Language Program  

● Rubric under development; combines Dual Language Education 
Guiding Principles and adaptations of the rubric for the Pennsylvania 
State Modern Language Association PEP Award  

Application Process 
● Under development 
● Topics under consideration:  

o Seal of Biliteracy and Pathway Awards/Recognitions, including # 
of years awarding Seal of Biliteracy 

o Program Type(s) and Description 
o District Plan for Pathway Awards 
o Policy and Vision 
o Supports and Resources (e.g., recruitment & retention of 

teachers, district and community public education, program 
implementation support)  
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Appendix: Glossary of Programs 
 

After School or Weekend Language Programs – Religious institutions, 
community groups and cultural groups offer programs for language learning and 
cultural enrichment. 

 

Foreign Language/World Language Study Programs 
World language: Increasingly common term for foreign language. (CAL Glossary 
of Terms) 

Foreign language in the elementary school (FLES): A foreign language class 
taught at least 75 minutes per week, in which the goals are to acquire listening, 
speaking, reading, and writing skills and to gain an understanding of and 
appreciation for other cultures. The focus of instruction can be on language 
and/or subject matter content. (CAL Glossary of Terms) 

Spanish for native speakers program: A program of instruction for native 
speakers of Spanish that complements foreign language instruction in Spanish for 
non-native speakers. (CAL Glossary of Terms) 

Foreign language experience/exploratory (FLEX): A program characterized by 
frequent sessions over a short period of time or short and/or infrequent sessions 
over an extended period of time in order to expose students in Grades K-8 to one 
or more languages and cultures. Goals are learning about languages, learning 
basic words and phrases, and/or developing an interest in foreign language for 
future study. Some instruction may take place in English. (CAL Glossary of Terms) 

 

Dual Language Education Programs 
Transitional bilingual education: A program for English language learners in 
which the goal is proficiency in oral and written English. The students’ native 
language is used for instruction for a number of years and is gradually phased out 
in favor of all-English instruction. There are two models: early exit (1-3 years) and 
late exit (4-6 years) (CAL Glossary of Terms) 

Immersion (referring to a program type): A program in which at least 50% of 
instruction is in the partner language and, in both English and the partner 
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language, the focus of instruction is on both language and subject content. (CAL 
Glossary of Terms) 

Foreign language immersion: A dual language program in which students are 
primarily native English speakers learning a foreign language. (CAL Glossary of 
Terms) 

Heritage language immersion: A dual language program in which students are 
primarily English speakers with some proficiency in or a cultural connection to the 
partner language through family and community. (CAL Glossary of Terms) 

One-way immersion (OWI): A dual language program in which students are 
primarily native English speakers learning a foreign language.  (CAL Glossary of 
Terms) 

Two-way immersion (TWI): A dual language program in which both native 
English speakers and native speakers of the partner language are enrolled, with 
neither group making up more than two-thirds of the student population. (CAL 
Glossary of Terms) 

Developmental bilingual: A dual language program in which students are 
primarily native speakers of the partner language. (CAL Glossary of Terms) 
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Appendix: Competencies for Different Levels of 
Proficiencies 
 

Competencies for Different Levels of Proficiencies 
(Source: ACTFL Can Do Statements; for more detailed understanding of performance, see ACTFL Performance Descriptors) 

LOW Intermediate   MID Intermediate HIGH Intermediate  LOW Advanced  

Interpersonal 
Communication: 
I can participate in 
conversations on a 
number of familiar 
topics using simple 
sentences. I can handle 
short social interactions 
in everyday situations by 
asking and answering 
simple questions. 
 
 
 
 

Interpersonal 
Communication: 
I can participate in 
conversations on familiar 
topics using sentences and 
series of sentences. I can 
handle short social 
interactions in everyday 
situations by asking and 
answering a variety of 
questions. I can usually say 
what I want to say about 
myself and my everyday life. 

Interpersonal Communication: 
I can participate with ease and 
confidence in conversations on 
familiar topics. I can usually talk 
about events and experiences in 
various time frames. I can 
usually describe people, places, 
and things. I can handle social 
interactions in everyday 
situations, sometimes even 
when there is an unexpected 
complication. 

Interpersonal Communication: 
I can participate in 
conversations about familiar 
topics that go beyond my 
everyday life. I can talk in an 
organized way and with some 
detail about events and 
experiences in various time 
frames. I can describe people, 
places, and things in an 
organized way and with some 
detail. I can handle a familiar 
situation with an unexpected 
complication. 

Presentation Speaking: 
I can present 
information on most 
familiar topics using a 
series of simple 
sentences. 
 

Presentation Speaking: 
I can make presentations on 
a wide variety of familiar 
topics using connected 
sentences. 

Presentation Speaking: 
I can make presentations in a 
generally organized way on 
school, work, and community 
topics, and on topics I have 
researched. I can make 
presentations on some events 
and experiences in various time 
frames. 

Presentation Speaking: 
I can deliver organized 
presentations appropriate to 
my audience on a variety of 
topics. I can present 
information about events and 
experiences in various time 
frames. 

Presentational Writing: 
I can write briefly about 
most familiar topics and 
present information 
using a series of simple 
sentences. 

Presentational Writing: 
I can write on a wide variety 
of familiar topics using 
connected sentences. 

Presentational Writing: 
I can write on topics related to 
school, work, and community in 
a generally organized way. I can 
write some simple paragraphs 
about events and experiences in 
various time frames. 

Presentational Writing: 
I can write on general interest, 
academic, and professional 
topics. I can write organized 
paragraphs about events and 
experiences in various time 
frames. 

Interpretive Listening: 
I can understand the 
main idea in short, 

Interpretive Listening: 
I can understand the main 
idea in messages and 

Interpretive Listening: 
I can easily understand the main 
idea in messages and 

Interpretive Listening: 
I can understand the main idea 
and some supporting details in 
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simple messages and 
presentations on 
familiar 
topics. I can understand 
the main idea of simple 
conversations that I 
overhear. 

presentations on a variety of 
topics related to everyday 
life and personal interests 
and studies. I can 
understand the main idea in 
conversations that I 
overhear. 

presentations on a variety of 
topics related to everyday life 
and personal interests and 
studies. I can usually understand 
a few details of what I overhear 
in conversations, even when 
something unexpected is 
expressed. I can sometimes 
follow what I hear about events 
and experiences in various time 
frames. 

organized speech on a variety 
of topics of personal and 
general interest. I can follow 
stories and descriptions of 
some length and in various 
time frames. I can understand 
information presented in a 
variety of genres on familiar 
topics, even when something 
unexpected is expressed. 
 

Interpretive Reading: 
I can understand the 
main idea of short and 
simple texts when the 
topic is familiar. 

Interpretive Reading: 
I can understand the main 
idea of texts related to 
everyday life and personal 
interests or studies. 
 

Interpretive Reading: 
I can easily understand the main 
idea of texts related to everyday 
life, personal interests, and 
studies. I can sometimes follow 
stories and descriptions about 
events and experiences in 
various time frames. 

Interpretive Reading: 
I can understand the main idea 
and some supporting details on 
a variety of topics of personal 
and general interest. I can 
follow stories and descriptions 
of some length and in various 
time frames and genres. 

 
 
   

 
Seal of Biliteracy Workgroup, a committee of the Language Opportunity Coalition, 2015 



Draft for Pilot 2015-2016 

26 

Appendix: Portfolio & Rubric 
 

LinguaFolio  

Fact Sheet 
http://www.ncssfl.org/LinguaFolio/General%20LinguaFolio%20Fact%20Sheet%200
4-23-14.pdf 

How to Use the NCSSFL-ACTFL Can-Do Statements 
 
Click here to register to build your own electronic or paper version of LinguaFolio®. 
 
Training modules, developed by FAYE ROLLINGS-CARTER · PROVIDED BY NCDPI IN 
COLLABORATION WITH NCSSFL 

● http://www.learnnc.org/lp/editions/linguafolio 

LinguaFolio is a formative assessment tool that helps learners: 

·       Assess their language competencies 

·       Document their intercultural activities 

·       Become reflective and autonomous in their language learning 

Learners may be coming from a number of environments and programs including 

dual language, immersion, English as a Second Language, heritage language, and 

world language. Like an artist’s portfolio, LinguaFolio displays the learner’s 

competencies in a complete picture of language development and proficiency. 

In these training modules you will learn to use LinguaFolio to make language 

learning more transparent and help learners develop their capacity for reflection 

and self-assessment — gradually enabling them to assume more and more 

responsibility for their own learning. 
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Appendix: Program Award Rubric 
● TBD 
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Appendix: Resources 
For the Seal of Biliteracy Implementation Materials, go to 

http://sealofbiliteracy.org/implementation-materials 
 

● Velázquez Press sponsors schools and districts by providing seals and award medals 
for Seal of Biliteracy graduates. 

 
ACTFL Can Do Statements  
ACTFL Performance Descriptors 
How to Use the NCSSFL-ACTFL Can-Do Statements 
 
Educating for Global Competence: The Value of Multilingualism, Santa Clara 
Office of Education 
 
Dual Language Education Guiding Principles, CAL 
 
Seal of Biliteracy Approved Guidelines, March 2015 
 
Follow progress of the Seal of Biliteracy     www.sealofbiliteracy.org 
 
WIDA Can Do Descriptors 
WIDA Performance Definitions (Listening/Reading and Speaking/Writing) 
 
The LinguaFolio is a World Language formative assessment tool that can 
inform instruction and be the basis for certifying a level of competency in 
languages. It is based on a globally recognized scale of languages proficiency 
with six levels of performance/competency. The scale is correlated with the 
ACTFL performance and proficiency guidelines and was developed by the 
National Council of State Supervisors for Languages. The Lingua involves 
both self-assessment and performance criteria. A Linguistic Profile, Summary 
of Language Learning and Intercultural Experiences, Language Biography 
and specific work samples are included in the portfolio.  

● LinguaFolio Fact Sheet 
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Hear a Podcast about the Seal of Biliteracy legislation and use in schools:  
www.pri.org/stories/2014-12-10/enter-school-s-raising-bar-bilingual-ed 
 
Learn more about national Biliteracy guidelines: 
http://awww.actfl.org/news/press-releases/seal-biliteracy-guidelines-released 
 
Learn more research about the benefits of language learning:  
http://www.actfl.org/advocacy/what-the-research-shows 
 
Learn more about the Language Opportunity Coalition, a coalition supporting 
the Seal of Biliteracy legislation in Massachusetts: 
www.LanguageOpportunity.org 
 
Show videos of people speaking at the various levels.  The videos for the 
various languages and levels can be found at this link: 
http://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-g
uidelines-2012/spanish  
 

For samples of procedures to request and grant the State Seal of Biliteracy 
go to the California State Seal of Biliteracy webpage at 
www.cde.ca.gov/sp/el/er/sealofbiliteracy.asp 
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